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REVIEW QUESTIONS

L.

2

S

11.

What are the theoretical and practical issues that must be considered in developing language
tests? How are the theoretical issues different in general from those classified as practical?
On a continuum of methodological choices that ranges from structural language teaching to
communicative, where would your philosophy of teaching fit? What about your philosophy of
testing? Are you prescientific? Are you a psychometric-structuralist? An integrative-
sociolinguist? Or are you part of the communicative wave of the future?

. How are performance testing and task-based testing related? Different? How are they

communicative in nature?

. What s the difference between competence and performance as discussed by Chomsky? And

why might this distinction be important to think about with regard to language testing?

. What is the fundamental difference between a discrete-point test and an integrative one? Can

you think of at least one example of each? Would you prefer to use discrete-point or integrative
tests for purposes of placing students into the levels of a language program? Why?

. What are the five characteristics of a communicative test? What are the three bases for rating

communicative language performance? And, what are the four main components of
communicative competence (according to Canale 1983b)?

- Why is objectivity important to language testers? Under what conditions could you justify

sacrificing some degree of objectivity? And why?

What are some of the logistical conditions that you should consider in any testing project?
Which of the three logistical conditions discussed in this book (ease of construction,
administration, and scoring) do you think is the most important? How are ease of test
construction and ease of scoring inversely related?

é.:a are the factors that you must consider in looking at the quality of a test? Which do you
think are the most important?

What are the H.qmc.ﬁoa that you must keep in mind in putting together a successful testing
program? Which factors do you think are the most important?

What is an address in a spreadsheet? What is 2 cell? How many columns does your spreadsheet
have? How many rows?

\

A.

B.
K test that you selected for the above application exercise (see Tabie 2.5, p. 35)? \

APPLICATION EXEREISES /

Locate a test that you think might be useful in a language program in which you are now
working, or if you have never taught, find a test for an elementary, secondary, adult
education, commercial, or university language program. Examine the test very carefully using
Table 2.5 (p. 35), keeping in mind all the theoretical and practical issues discussed in this
chapter. Perhaps you should consult with several colleagues and find out what they think of
it. What differences do you now have with your colleagues in your views on testing?

What theoretical and practical issues would be of particular importance for implementing the

(true-false, multiple-choice, and matching); guidelines for productive response items
and personal rasponse items {self-assessments, conferences, and portfolios). As usual, | will end the chapter with review

questions and applications exercises.

40

CHAPTER 2:

DEVELOPING GOOD QUALITY
LANGUAGE TEST ITEMS

INTRODUECTION

In this chapter, | will begin explaining the elements that make up a good test. The basic unit of any test is the lest item,
so | will begin the chapter with a broad definition of this crucial concept. Then | will continue with guidelines for item format
analysis including four separate sets: general guidelines for all types of test items; guidelines for receptive response items

WHAT IS A TEST ITEM?

The Multilingual Glossary of Language Testing Terms (ALTE 1998, p. 149) defines an
item as follows: “Each testing point in a test which is given a separate mark or marks.

That is fine as far as it goes, but what is a “testing point” and what is a “separate
mark™? I think there is a clearer way to look at test items.

-in, short-response, and task),

3

In the same sense that the phoneme is a basic unit in phonology and the morpheme

is a basic unit in syntax, an item is the basic unit of language testing. Like the
linguistic units above, the item is sometimes difficult to define. Some types of items,

like multiple-choice or true-false items, are relatively easy to identify because they are

the individual test questions that anyone can recognize as discrete units. An item may

prove more difficult to identify for the more integrative types of language tests such as

dictations, interviews, role plays, and compositions, or for more personal assessments
like conferences, self-assessments, or portfolios. To accommodate the variety of
discrete-point, integrative, and personal item types found in language testing, I will
define the term item very broadly as the smallest unit that produces distinctive and

meaningful information or feedback on a test when it is scored or rated. This definition

will be general enough to work for every type of language test from multiple-choice t
portfolio, yet will be specific enough to also prove useful.

o

Since the ifem is the basic unit, or building block, in testing, one way to improve a

test is to examine the individual items and revise the test so that only those items that

are performing well remain in the revised version of the test. Teachers often look at the

total scores of their students on a test, but careful examination of the individual items
that contributed to the total scores can also prove very illuminating. This process of
carefully inspecting individual test items is called item analysis.

More formally, item analysis is the systematic evaluation of the effectiveness of

the individual items on a test. This is usually done for purposes of selecting the “best”

items which will remain on a revised and improved version of the test. Sometimes,

{CHAPTER 3
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46 CHAPTER

Students should answer the latter item correctly only if they know the concept or skill
involved, not because they were clever enough to remember and look back to an

example or model of it in a previous item.

7. Are all parts of the item on the same page?
All the parts of each item should be on one page. Students, who know the concept
or skill being tested, should not respond incorrectly simply because they did not realize
that the correct answer was on the next page. This issue is easily checked, but

sometimes forgotten.

8. Is only relevant information presented?

Teachers should also avoid including extra information that is irrelevant to the
concept or skill being tested. Since most teachers will probably want their tests to be
relatively efficient, any extra information not related to the material being tested should
be avoided, because it will just take extra time for the students to read and will add
nothing to the test. Such extra information may also inadvertently provide the students
with clues they can use in answering other items.

9. Have race, gender, and nationality bias been avoided?

All teachers should also be on the alert for bias that may have crept into their test
items. Race, gender, religion, nationality, age, ethnicity, and other biases must be
avoided at all costs, not only because they are unethical, morally wrong, and illegal in
many countries, but also because they affect the fairness and objectivity of the test. The
most famous example of this was the so-called “white picket fence” item on an IQ test.
This item apparently required knowledge of what a white picket fence is in order to
answer it correctly. The item was judged biased against inner city blacks, who seldom,
if ever, would see such a suburban lawn fence. The item was meant to test [Q, but
instead was testing vocabulary knowledge, vocabulary that one particular group of
students was unlikely to know.

The problem is that an item that is biased against one group of people is testing
something in addition to what it was originally designed to test, and such an item cannot
provide clear and easily interpretable information. The only practical way to avoid bias in
most situations is to examine the items carefully and have other language professionals
also examine them. Preferably these colleagues will be both male and female and will be
drawn from different racial, religious, nationality, age, and ethnic groupings. Since the
potential for bias differs from situation to situation, individual teachers will have to
determine what is appropriate for avoiding bias in the items administered to their
particular populations of students. Statistical techniques can help spot and avoid this bias
in items too. However, these bias statistics are well beyond the scope of this book.

10. Has at least one other colleague looked over the items?

Regardless of any problems that teachers may find and correct in their items, they
should always have at least one or more colleagues look over and perhaps take the test
so that any additional problems may be spotted before the test is actually used to make
decisions about students’ lives. A related point for teachers who are not native speakers
of the language being tested is the possible necessity of having native speakers take the
test or at least look it over. As far back as 1961, Lade put it this way, “...if the test is
administered to native speakers of the language they should make very high marks on
it or we will suspect that factors other than the basic ones of language have been
introduced into the items” (p. 323).

RECEPTIVE RESPONSE ITEMS

Table 3.2 includes other questions that are specifically designed for receptive
response items. Receptive response items require the student to select a response
rather than actually produce one. In other words, the responses involve receptive
language in the sense that the item responses from which students must select are
heard or read, receptively. Receptive response item formats include true-false, multiple-
choice, and matching items.

\ Table 3.2 Guidelines for receptive response items

Item Format Checklist Questions Yes

True-False
1. Is the statement worded carefully enough so it can be judged without ambiguity?

=
o

2. Have “absoluteness” clues been avoided?
Multiple-Choice

1. Have all unintentional clues been avoided?

2, Are all of the distracters plausible?

3. Has needless redundancy been avoided in the options?

4. Has the ordering of the options been carefully considered? Or are the correct
answers randomly assigned?

5. Have distracters like “none of the above,""A and B only/ etc. been avoided?
Matching

1. Are there more options than premises?

2. Are options shorter than premises to reduce reading?

3. Are the option and premise lists related to one central theme?

OO0 OO0 ooogo oo
OO0 OO0 ooo oo

TRUE-FALSE

True-false items are typically written as statements, and students must decide
whether the statements are true or false. There are two potential problems shown in
Table 3.2 that teachers should consider in developing items in this format.

1. Is the statement worded carefully enough so it can be judged without ambiguity?
The statement should be carefully worded to avoid any ambiguities that might

cause the students to miss it for the wrong reasons. The wording of true-false items is
particularly difficult and important. Teachers are often tempted to make such items
“tricky” so that the items will be difficult enough for intermediate or advanced
language students. Such trickiness should be avoided: students should miss an item
because they do not know the concept or have the skill being tested rather than because
the item is tricky.

.”,._,um<m"an5m Good Quality Language Test Items 47
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A number of strategies can be used to avoid creating patterns. If the options are
always ordered from the shortest to longest or alphabetically, the choice of which
option is correct is out of the test writer’s hands. Hence that human tendency to create
patterns will be avoided. Another strategy that can be used is to randomly select which
option will be correct. Selection can be done with a table of random numbers or with
the aces, twos, threes, and fours taken from a deck of cards. In all cases, the purpose is
to eliminate patterns that may help students guess the correct answers if they do not

know them.

5. Have distracters like “none of the above,”“A and B only,” etc. been avoided?

Teachers can also be tempted (often due to Brown’s law, mentioned above) to use
options like “all of the above,” “none of the above,” and “4 and B” [ normally advise
avoiding this type of option unless the specific purpose of the item is to test two things
at a time and students’ abilities to interpret such combinations. For the reasons
discussed in Points 1 and 2 (p. 48), such items are usually inadvisable.

MATCHING ITEMS

Matching items present the students with two columns of information; the
students must then find and identify matches between the two sets of information. For
the sake of discussion, the information given in the left-hand column will be called the
matching item premise and that shown in the right-hand column will be labeled
options. Thus, in a matching test, students must match the correct option to each
premise. There are three guidelines that teachers should apply to matching items.

1. Are there more options than premises?

More options should be supplied than premises so that students cannot narrow down
the choices as they progress through the test simply by keeping track of the options that
they have already used. For example, in matching ten definitions (premises) to a list of
ten vocabulary words (options), a student who knows nine will be assured of getting the
tenth one correct by the process of elimination without knowing it. If, on the other hand,
there are ten premises and 15 options, this problem is minimized.

2. Are options shorter than premises to reduce reading?

The options should usually be shorter than the premises because most students will
read a premise then search through the options for the correct match. By controlling
the length of the options as described here, the amount of reading will be minimized.
Teachers often do exactly the opposite in creating vocabulary matching items by using
the vocabulary words as the premises, and using the definitions (which are much

longer) as the options.

3, Are the option and premise lists related to one central theme?

The premises and options should be logically related to one central theme that is
obvious to the students. Mixing different themes in one set of matching items is not a
good idea because it may confuse the students and cause them to miss items that they
would otherwise answer correctly. For example, lining up definitions and the related
vocabulary items is a good idea, but also mixing in matches between graphemic and
phonemic representations of words would only cause confusion. The two different themes
could be much more clearly and effectively tested as separate sets of matching items.
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CHAPTER 3

Propu

CTIVE RESPONSE ITEMS

._,m@_m.u.w includes additional questions that should be applied to productive
response items. Productive response items require the students to actually produce
responses rather than just select them receptively. In other words, the responses involve
productive language in the sense that the answers must either be written or spoken
Productive item formats include fill-in, short-response, and task types of items. .

Table 3.3 Guidelines for productive response items

Item Format Checklist Questions

Fill-In

1. Is the required response concise?

2. Is there sufficient

3. Are the blanks of standard length?
4. Does the main body of the question precede the blank?
5. Has a list of acceptable responses been developed?
Short-Response
1. Is the item formatted so that only one relatively concise answer is possible?
2. [s the item framed as a clear and direct question?

Task

1. Is the student’s task clearly defined?
2. Is the task sufficiently narrow (and/or broad) for the time available?
3. Have scoring procedures been worked out in advance with regard to the approach

that will be used?

4. Have scoring procedures been worked out in advance with regard to the categories
of language that will be rated?

5. Have scoring procedures been clearly defined in terms of what each score within
each category means?

6. Is scoring to be as anonymous as possible?

-
[)]
[
=
o

context to convey the intent of the questions to the students?
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FILL-IN ITEMS

Fill-in items are those wherein a word or phrase is replaced by a blank in a
sentence o_.._osmm_, text and the student’s job is to fill in that missing word or phrase.
There are five sets of issues that teachers should consider when using fill-in items.

1. Is the required response concise?

In answering fill-in items, students will often write alternative answers that the
Rm.nwm_. did not anticipate when the items were written. For example in the following fill-
in item there are many possible answers; John walked down the street . Indeed
almost any adverb would work, e.g., slowly, quickly, pensively, angrily, carefully, etc.

To guard mmm:._mﬁ this possibility, teachers should check to make sure that each item
has one very concise correct answer. For example, a blank with only one acceptable
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ith language. Thus, task items might require students to solve written word
problems, to give oral directions on how to get to the library, to explain to another
student how to draw a particular geometric shape, to write a composition on a specific
topic, and so forth. The possibilities are enly limited by the degree of imagination
among the teachers involved. However, the point to remember is that the directions for
the task must be concisely explained so the students know exactly what they are
expected to do and thus cannot stray too far away from the intended purpose of the item.

2. Is the task sufficiently narrow (and/or broad) for the time available?

The task should be sufficiently narrow in scope so that it fits logistically into the
time allotted for its performance. At the same time, since one purpose of task items is
to get the students to produce language, the task should be broad enough so that an
adequate sample of each student’s language is available for proper scoring. For
instance, in an essay examination, a topic that requires a yes/no answer (e.g., “Did you
have a good summer?”) would be far too narrow; a wh- question like “What did you do
last summer?”, though it is a cliché, is much more likely to produce a good language
sample. In my high school American Literature class, [ will never forget the topic
assigned by my teacher for the three-hour in-class essay examination: “Explain
American Literature; you have three hours.” Even then, [ thought that topic was way
too broad for the time allowed. I wrote my heart out but only got to Emerson, missing
out altogether on the chance to write about my favorite authors from the late nineteenth
and twentieth centuries. In other words, I did not have enough time to adequately finish
the task.

3. Have the scoring procedures been worked out in advance with regard to the
approach that will be used?

Teachers must carefully work out the scoring procedures for task items for the
same reasons listed in discussing the other types of productive response items.
However, such planning is particularly crucial for task items because teachers have less
control over the range of possible responses in such open-ended items.

Two entirely different approaches are possible in scoring tasks. A task can be
scored using an analytic approach, in which the teachers rate various aspects of each
student’s language production separately; or a task can be scored using a holistic
approach, in which the teachers use a single general scale to give a single global
rating for each student’s language production. The very nature of the item(s) will
depend on how the teachers choose to score the task. If teachers choose to use an
analytic approach, the task may have three, four, five, or even six individual bits of
information, each of which should be treated as a separate item (for example, the
rubric shown in Table 3.4 (p. 56) requires raters to judge five different aspects of
writing: organization; logical development of ideas; grammar; punctuation, spelling,
and mechanics; and style and quality of expression). A decision for a holistic approach
will produce results that must be treated differently, that is, more like a single item (see
Table 3.5, p. 57). Thus, teachers must decide early as to whether they will score task
items using an analytic approach or a holistic one.

4. Have scoring procedures been worked out in advance with regard to the categories
of language that will be rated?
If teachers decide to use an analytic approach, they must then decide which
categories of language to judge in rating the students’ performances. Naturally, these
decisions must also occur before the scoring process begins. For example, when [ was
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teaching ESL at UCLA, we felt that compositions should be rated analytically, with
separate scores for organization, logic, grammar, mechanics, and style as shown in
Table 3.4, p. 56 (see Brown & Bailey 1984). Five categories of language were
important to us, but these categories are not the only possible ones. In contrast, when I
was director of the English Language Institute at the UHM, we used an analytic scale
that helped us rate content, organization, vocabulary, language use, and mechanics (see
Jacobs, Zinkgraf, Wormuth, Hartfiel, & Hughey 1981). Thus, the teachers at UHM
preferred to rate five categories of language that are different from the five categories
used at UCLA. Because such decisions were often very different from course to course
and program to program, decisions about which categories of language to rate should
most often rest with the teachers who are involved in the teaching process. (For an
example of descriptors that are used in a holistic six-point scale, see ETS 1996, p. 19.)

5. Have scoring procedures been clearly defined in terms of what each score within

each category means?

Having worked out the approach and categories of language to rate, it is still
necessary to clearly define the points on the scales for each category. Written
descriptions of the kinds of language that would be expected at each score level
will help. The descriptors shown in Table 3.4 on page 56 (Brown & Bailey 1984,
pp. 39-41) are examples of one way to go about delineating such language behaviors
in an analytic scale. Table 3.5 (p. 57) rearranges the same descriptive information to
show how it would look as a holistic scale. Regardless of the form that they take, such
descriptions will help ensure that the judgments of the scorers are relatively consistent
within and across categories and that the scores will be relatively easy to assign and
interpret. Sometimes, training workshops will be necessary for the raters so they can
agree upon the definitions within each scale and develop consistency in the ways that
they assign scores (see Chapter 8 under Rater reliabilities). However, as McNamara
(1996, p. 26) points out, rater training may only succeed in making raters more self-
consistent and may not resolve average differences in ratings between raters. He goes
on to argue that such differences may be the natural state of affairs (pp. 232-239), and
that, in any case, such overall differences will be moderated if raters are self-consistent
and multiple raters are used.

6. Is scoring to be as anonymous as possible?

Another strategy that can help make the scoring as objective as possible is to
assign the scores anonymously. A few changes in testing procedures may be necessary
to ensure anonymous ratings. For instance, students may have to put their names on the
back of the first page of a writing task so that the raters do not know whose test they
are rating. Or, if the task is audio-taped in a face-to-face interview, teachers other than
the student’s teachers may have to be assigned to rate the tape without knowing who
they are hearing on the cassette. Such precautions will differ from task to task and
situation to situation. Since they are largely a matter of common sense, teachers can
work out the details for themselves. The important thing is that teachers consider using
anonymity as a way of increasing objectivity.
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PERSONAL RESPONSE ITEMS

Table 3.6 (adapted from Brown & Hudson 2002) includes additional questions that
should be applied to personal response items. Personal response items encourage the
students to produce responses that hold personal meaning. In other words, the
responses allow students to communicate in ways and about things that are interesting
to them personally. Personal respense item formats include self-assessments,
conferences, and portfolios. (For more on this general class of item formats see Bailey
1998; Genesee & Upshur 1996; O'Malley & Valdez Pierce 1996.)

development. The related concept of peer assessments is simply a variation on this
theme that requires students to rate each other (see Brown 1998; Gardner 1996;
McNamara & Deane 1995; Murphey 1995; Oscarson 1997).

1. Have you decided on a scoring type (holistic or analytic)?

As with the task items in the productive response section, when using self- and
peer-assessments, you will need to consider whether you want to use holistic or
analytic scoring. In other words, do you want the students to make their judgments
holistically (i.e., making a single “gut reaction” judgment on say a scale of one to ten

about the students’ language performance) or analytically (i.e., making several more-
detailed judgments each on its own scale of say one to five about the students’
language performance). (For more on this distinction, see Number 3 in the Task section

Table 3.6 Guidelines for personal response items

of Table 3.3, p. 51).
Item Format Checklist Questions ves No 2. Have you decided in advance what aspect of the students’ language performance
Self-Assessments they will be assessing?

1. Have you decided on a scoring type (holistic or analytic)? O . If an analytic approach is to be used, you should next decide what aspects of their
2. Have you decided in advance what aspect of the students'language performance language performance the students will be assessing. Since this is an opportunity for
they will be assessing? O g the teacher to focus students’ attention on particular aspects of the language, these
3. Have you developed a written rating scale for the learners to use in scoring? | O aspects of the language performance should be selected and defined with some care.
4. Does the rating scale describe concrete language and behaviors in simple terms? O O For example, when developing a self-assessment instrument for students to rate their

5. Have you planned the logistics of how the students will score themselves? O O own <E.mo..§nna role plays, you could :E..m them rate their m.zmmcx grammar,

6. Have you checked to see if students understand the self-scoring procedures? O O Eon:jm_mco:, vocabulary Wiage. pragmatics, no_._mm._oP PRk strategies, furn-taking

7. Have you considered having another student and/or the teacher do the same scoring? 0 a strategies, - wm:.oo:am:o:, body tanguage, Saeial éxpressians, hatids; elo: Thiste

' are many possible categories, so the key would seem to be to select those that the

Conferences teacher thinks are most germane to what and how the students are learning in that

1. Have you introduced and explained conferences to the students? O 0 particular course. One way to do this would be to discuss the possibilities with the

2. Have you given the students the sense that they are in control of the conference? O ad students and decide together (perhaps with considerable guidance from the teacher)

3. Have you focused the discussion on the students’ views about the learning process? O O which categories should be used and how they should be defined.

4. Have you considered working with students on self-image issues? O O 3. Have you developed a written rating scale for the learners to use in scoring?

5. Have you elicited performances on specific skills that need to be reviewed? O O Next, it is important to provide a written rating scale to help guide the students in

6. Are the conferences frequently scheduled at regular intervals? o o their ratings. Johnson (1998) shows a scale he used for peer-assessments of speech

7. Have you scored conferences by applying Numbers 1-6 under Task in Table 3.3 (p. 51)? O a presentations in his classes in Japan. That scale is shown in Table 3.7 (p. 60). Though
Portfolios simple in form, Johnson’s scale would nevertheless be considered analytic because it

1. Have you introduced and explained portfolios to the students? O O ‘ asks the mﬂam:.a to make mo@ﬁmﬂw?awama.m of several mcwomﬁmo%m o.m _msmcmma

2. Have you and the students decided who will take responsibility for what? O O i nm_.mo@mznn.énr_z .Hrm two broader categories om. voice and wo@..d.:m sa simple, yet

: e O 0 wmmnﬁ:ﬁ written EEm scale. If H.o:nmo: H.._ma decided to use a holistic rating mnﬁm

Ayt somlents elecod and coleetiet mdainoty instead of an analytic scale, he might, for instance, have asked the students to simply

4. Have students periodically reflected in writing on their portfolios? O O make a single overall judgment of the student performance: was it (1) poor, (2) fair,

5. Have other students, teachers, outsiders, etc. periodically examined the portfolios? O a (3) good, (4) great, or (5) excellent in terms of voice (volume, rate, pitch, &

6. Have you scored the portfolios by applying Numbers 1-6 under Task in Table 3.3 (p. 51)? O O enunciation) and body (posture, gestures, & eye contact)?

SELF-ASSESSMENTS

Self-assessments will be defined here as any items wherein students are asked to
rate their own knowledge, skills, or performances. Thus, self-assessments provide the
teacher with some idea of how the students view their own language abilities and
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chance to encourage students to reflect on what it means to learn a language and on the
strategies that work best for them.

4, Have you considered working with students on self-image issues?

Another point often mentioned in the literature on conferences is that they afford
the teacher an opportunity to work with students on self-confidence and self-image
issues. This is particularly useful for students who lack confidence or have poor self-
images when they are in the larger group of the classroom.

5. Have you elicited performances on specific skills that need to be reviewed?

From a language learning point of view, conferences afford the teacher an
opportunity to elicit and work on specific language skills. You may want to fry to
observe which students are having trouble with which language skills in class; then,
elicit and work on those skills only with the students who need it. Or it may make more
sense to check everyone for the ability to perform certain skills during the conference
and then work on it only for those students who need to improve in that particular area.

6. Are the conferences frequently scheduled at regular intervals?

Regardless of what you decide to do in the conferences, they should be held
frequently and at regular intervals (say once every week or two). The point is that
conferences are not likely to be taken seriously by the students, nor will they do much
good, if they are not a regular part of the course curriculum.

7. Have you scored conferences by applying Numbers 1-6 under Task in Table 3.3?
Grading conferences may also persuade the students to take the conferences
seriously. One way to grade conferences would be to work out (perhaps with the
students) a scoring system for the conference. Another way would be to ask the
students to reflect in writing on what happened during the conference and then score
that. In either case, the principles described in Numbers 3-5 under Task in Table 3.3
(p. 51) and the associated prose will be helpful,

PORTFOLIOS

Portfolios are any procedures that require students to collect samples of their second
language use (e.g., compositions, audio recording, video clips, etc.) into a box or folder
for examination at some time in the future by peers, parents, outsiders, etc. Portfolios were
originally developed for professional architects, painters, photographers, dancers, actors,
etc. to use as examples of their work to show to prospective employers. However,
portfolios have recently been adapted for educational purposes, and specifically for
language-learning situations. (For more on portfolios, see Popham 1995; O'Malley &
Valdez Pierce 1996; Norris 1996; Genessee & Upshur 1996; Brown 1998.)

1. Have you introduced and explained portfolios to the students?
As with conferences, at the outset, you will want to introduce and explain the
purpose of the portfolios to the students. In order to do so, you will probably need to
explain Questions 2-6 below.

2. Have you and the students decided who will take responsibility for what?

It is wise to work out who will be responsible for each aspect of the process of
assembling the portfolios. Who will organize and keep track of the portfolios? Where will
they be stored? Who will collect them and pass them out when students are to work on
them? These are all questions that should be addressed in advance so that chaos does not

CHAPTER m...

ensue during the portfolio development process. As with the self-assessment procedures,
the wisest strategy is for the teacher to involve the students in these responsibilities as
much as possible, not only so that students can learn as much as possible from the process,
but also so the teacher’ roles and workload are minimized.

3. Have students selected and collected meaningful work?

The work that the students collect together into the portfolios should be meaningful to
them. This can be accomplished by allowing them to make the selection decisions, at least
to some degree. That way they can decide what is meaningful or not to them. For example,
if the students will be writing nine compositions during the semester, you might negotiate
with them and decide together that they will select one composition from the first set of
three, one from the second set of three, and one from the last set of three (including all
associated rough, second, and final drafts) to include in their portfolios so their progress in
writing ability will be displayed. It may also be a good idea to encourage students to add
1llustrations, collages, photos, etc. to make the work more personal and meaningful to them.

4. Have students periodically reflected in writing on their portfolios?

Another important component of the portfolio development process is to have
students periodically reflect in writing on their portfolios. They might reflect on how
much progress they have made in their writing abilities, what they still need to work
on, how their attitudes toward writing have changed in the process of developing the
portfolio, etc. These reflections need not be lengthy, but they should probably be done
on a regular basis, and they should be included in the portfolio.

5. Have other students, teachers, outsiders, etc., periodically examined the portfolios?
Yet another aspect of the portfolio process that is often mentioned in the literature

is the importance of having other students, teachers, outsiders, etc. periodically
examine the portfolios. Such examination of portfolios can be done at an open house
or simply by arranging for classes that are doing portfolios to visit each other and have
a look at what the members of the other class did in their portfolios. The purposes for
displaying the portfolios in this way are to encourage students to take pride in them, to
help students feel ownership in their work, and to make the whole process more
meaningful to the students.

6. Have you scored the portfolios by applying Numbers 1-6 under Task in Table 3.3?

Grading portfolios may also encourage the students to take them more seriously. The
principles described in Numbers 3-5 under Task in Table 3.3 (p. 51) and the associated
prose will be helpful in setting up a holistic or analytic scoring grid for portfolios. You
might find it useful to work out the scoring grid in discussions with the students.

WHY BOTHER WITH ITEM FORMAT ANALYSIS?

In short, item format analysis involves asking those questions in Tables 3.1, 3.2, 3.3, and
3.6, which are appropriate for a specific set of items and making sure that the items
conform to the guidelines insofar as they apply to the particular teaching situation.
Clearly, this type of item analysis relies heavily on common sense. Nevertheless, item
format analysis is important because an item that is badly constructed is not likely to be
effective or fair, even if the item looks like it is testing the appropriate content. In other
words, good format would seem to be a precondition for effective testing of any content.

" Developing Good Quality Language Test Irems 63
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